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What	matters	most	for	
children:	InFluencing	inequality	
at	the	start	of	life	

“Reducing early childhood inequality requires both promoting 
existing knowledge and generating new knowledge.” (Eboni C. 
Howard, 2015). 	



Why	we	can’t	wait.		

Without	high-quality	early	childhood	educa2on	and	care	
services	from	the	start	of	human	life,	children	experiencing	
poverty	or	other	nega2ve	circumstances	early	in	life	are	more	
likely	to	drop	out	high	school,	experience	chronic	and	long-term	
unemployment	and	become	involved	in	the	criminal	jus2ce	
system	(Wagmiller	&	Adelman,	2009).		



Early	childhood	investments:	A	
critical	issue	for	all	
§  	Investments	made	during	the	first	five	years	of	life	are	

§  	cri2cal	to	children’s	development		
§  yield	greater	educa2onal	and	economic	returns	



What	is	available	and	what	works?	

§ Which	U.S.	policies	and	programs	
aimed	at	helping	the	least	privileged	
infants	and	toddlers	thrive	are	
available?	
§ Which	works	best	for	whom	and	
when?	

Howard,	E.	(2015)	



Categories	of	U.S.	programs,	
services,	and	policies		
§ Home	Visita2on	and	Parent	Support	Programs	
§ Pediatric	Screeners,	Child	Abuse	Preven2on	and	
Early	Interven2on	Services	

§ A	Global	Perspec2ve	
§ Early	childhood	Educa2on	and	Care	Programs	

	
	
	
	
	
Source:	Howard,	E.	(2015).	American	Ins2tutes	for	Research	



RESEARCH	TO	INFORM	POLICY	AND	
PRACTICE	

Evidence-Based	Solu2ons	

WHAT	TO	PROMOTE,	GENERATE,	
DEVELOP	OR	EVALUATE	



Promote	the	
Knowledge	We	Have	
	



Early	Childhood	Education	Policies	
&	Initiatives	
§ Economic	Opportunity	Act	of	1964	
§ Headstart	Program	(1965)	

§ Voluntary	Pre-K	Act	(VPK)	
§ Developmental	Screenings	
§ Professional	Development	
§ Early	Learning	and	Developmental	Standards	
§ School	Readiness	Curriculum	Approval	
§ Voluntary	Pre	and	Post	Child	Assessments	



Research	contributions	

•  Early	childhood	classroom	environments	and	general	
educa2onal	prac2ces	

•  Educa2onal	prac2ces	designed	to	impact	children’s	academic	
and	social	outcomes	

•  Professional	development	for	early	childhood	educators	

	
	
	
Diamond,	K.E.,	Jus2ce,	L.M.,	Siegler,	R.S.,	&	Snyder,	P.A.	(2013)		



Early	childhood	classroom	
environments	and	general	
instructional	practices		
•  Cri2cal	associa2ons	with	posi2ve	outcomes	for	your	
children			
•  features	of	pre-kindergarten	classrooms,	such	as	the	quality	of	
teacher-child	interac2ons	and	the	nature	of	teachers’	feedback	to	
children	

•  parents’	and	teachers’	support	for	children’s	learning		
•  Par2cipa2on	in	higher-quality	classroom	environments	is	
associated	with	improved	learning	outcomes	for	young	
children		

Diamond,	K.E.,	Jus2ce,	L.M.,	Siegler,	R.S.,	&	Snyder,	P.A.	(2013)		

	



Early	childhood	classroom	
environments	and	general	
instructional	practices		
§  Need	to	improve	characteris2cs	of	the	classroom	language	
environment	
	

§  Content	of	early	childhood	educa2on	may	be	rela2vely	
constrained	with	respect	to	provision	of	math-	and	science-
oriented	instruc2on	

§  Composi2on	of	preschool	classrooms	may	influence	children’s	
learning		

	
Diamond,	K.E.,	Jus2ce,	L.M.,	Siegler,	R.S.,	&	Snyder,	P.A.	(2013)		

	

	



Educational	practices	designed	to	
impact	children’s		academic	and	social	
outcomes	
§  Use	of	specialized	ac2vi2es	to	improve	children’s	abstract	
reasoning	skills	

§  Differen2ate	more-	and	less-effec2ve	curricula	that	support	
children’s	early	reading.		

§  Use	read-alouds	to	support	children’s	early	reading	skills			

§  Supplement	literacy	instruc2on	for	children	who	are	at	risk	for	
reading	difficulty	

Diamond,	K.E.,	Jus2ce,	L.M.,	Siegler,	R.S.,	&	Snyder,	P.A.	(2013)		

	



Educational	practices	designed	to	
impact	children’s		academic	and	social	
outcomes	
§  Young	children	who	are	deaf	or	hard	of	hearing	require	
specialized	supports	to	develop	language	and	literacy	skills.	

Diamond,	K.E.,	Jus2ce,	L.M.,	Siegler,	R.S.,	&	Snyder,	P.A.	(2013)		

		



Professional	development	for	early	
childhood	educators	
§  Professional	development	to	be	effec2ve	for	improving	
teacher-related	outcomes:	
§  is	learner	centered,	building	on	the	individual	teachers’	strengths	
and	needs;	

§  addresses	important	content	knowledge;	
§  provides	individuals	with	opportuni2es	to	test	their	
understanding	by	trying	things	out	and	receiving	feedback;	and	

§  occurs	within	a	collabora2ve	environment.	

	
	
Diamond,	K.E.,	Jus2ce,	L.M.,	Siegler,	R.S.,	&	Snyder,	P.A.	(2013)		

	



Generate	New	
Knowledge		



Areas	of	further	exploration	
§ The	quality	of	early	childhood	educa2on	and	
interven2on	for	all	children	

§ Key	characteris2cs	of	effec2ve	instruc2on		
§ Intensive	instruc2on	for	children	with	significant	
learning	needs	

§ Improved	teaching	prac2ces		

	
Diamond,	K.E.,	Jus2ce,	L.M.,	Siegler,	R.S.,	&	Snyder,	P.A.	(2013)		

	



Areas	of	further	exploration	
§ Coordinated	systems	
§ Researcher-prac22oner-community	partnerships	
§ Con2nuum	of	evidence-based	prac2ces	and	
policies		

	



Effective	coordination	and	integration	
across	early	care	and	education	
programs	

Source:	The	Early	Childhood	Data	Collaborative	(2016)	



Effective	research	partnerships	

	
§  Crea2on	of	research	alliances	&	coali2ons	
§  Research	driven	by	

§  community-needs	
§  prac2ce	
§  policy		

	



Implementation	of	what	works:	
What	is	the	WCC?	



DISCUSSION	
INFORMING	THE	FIELD:	Evidence-Based	Solu2ons	
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